PARCC Model Content Frameworks for English Language Arts (ELA)/Literacy

Purpose: The Partnership for Assessment of Readiness for College and Careers (PARCC) committed to developing model content frameworks in grades K-12 to serve as a bridge between the Common Core Grade Level State Standards and the PARCC assessments. The Model Content Frameworks help:
· Inform development of item specifications and blueprints for the PARCC assessments.
· Support implementation of the Common Core State Standards.  
The Model Content Frameworks can also be used as a voluntary resource to assist educators developing curricula and instructional materials. It illustrates a number of ways the standards can be organized over the course of the school year. It is advised that users have a copy of their Common Core State Standards or State Model Curriculum available to use in conjunction with the Model Content Frameworks.     
Connections to the PARCC Assessment System: The proposed PARCC Assessments are designed to measure knowledge, skills, and understandings essential to achieving college and career readiness. Students will be required to demonstrate higher-order, critical thinking skills through a variety of item types that reflect the rigor of the CCSS. In ELA Literacy, the knowledge, skills, and understandings include the following areas as defined by the standards:
· Reading complex texts: This requires students to read and comprehend a range of grade-level complex texts, including texts from the domains of ELA, science, history/social studies, technical subjects, and the arts. Because vocabulary is a critical component of reading comprehension, it will be assessed in the context of reading passages. Both close, analytic reading and comparing and synthesizing ideas across texts are expected. Students will read short passages (a few paragraphs long) and longer or extended passages (several pages long by the time students are in high school).  Nonetheless, the length of texts is less important than the focus on student engagement with appropriately complex, literary, and content rich texts to build deep knowledge about a topic (or unit of study).  

· Writing effectively when using and/or analyzing sources: This requires students to demonstrate the interrelated literacy skills of reading carefully and closely; gathering evidence to support an explanation, summary, claim, or comparison about what is read; and analyzing, integrating, and presenting the supporting evidence in writing. Additionally, when using sources, students also demonstrate understanding when writing narrative descriptions of events and procedures as well as writing about experiences based on what is read. Both require students to demonstrate their understanding gained from reading skillfully and closely through cogent and coherent writing.  

· Conducting and reporting research: This expands on “writing effectively when analyzing sources” to require students to demonstrate their ability to gather resources, evaluate their relevance, and report on information and ideas they have investigated (i.e., conducting research to answer questions or to solve problems).

· Speaking and listening: This requires students to demonstrate a range of interactive oral communication and interpersonal skills, including (but not limited to) skills necessary for making formal presentations, working collaboratively, sharing findings, and listening carefully to the ideas of others.
· Language use for reading, writing, and speaking: This requires students to have a strong command of grammar and spoken and written academic English.


In conclusion, the importance of these skills is reflected in the emphasis the Model Content Frameworks place on students’ needing regular opportunities to grapple with the close, analytic reading of grade-level complex texts and to construct increasingly sophisticated responses in writing. The Model Content Frameworks, therefore, provide a helpful guide in preparing students for the future PARCC assessments.
Structure of the Model Content Frameworks for ELA/Literacy: The Model Content Framework for each grade level (grades 3-11) is divided into four sections, which capture the key emphases within the standards for reading, writing, speaking and listening, and language (including vocabulary). These emphases reflect the research basis for the standards found in Appendix A of the Common Core State Standards. These emphases will also be reflected on PARCC assessments. See online documents via link provided: http://www.parcconline.org
Section 1: Narrative Summary of the ELA Standards (found in online grade level document)
The first section highlights the crucial and distinct insights from the ELA/Literacy standards for grades 3-5 and the ELA standards for grades 6-11. 
Section 2: The Model Content Framework Chart
The second section presents a visual overview of the standards in a particular grade level, noting crucial reading demands and writing emphases for instructional planning. The module chart offers a model of how the standards for a particular grade level could be organized into four instructional modules to aid states and districts in developing instructional tools. The Model Content Frameworks offer one way of organizing the standards — in this instance into quarterly modules. Equally successful models could be based around semesters, trimesters or other school schedules. The Grade K-2 models are recommended as six (6) week sessions/themes. 
The Model Content Framework Chart reflects the integrated nature of reading, writing and research (as illustrated by the arrows connecting them). Each module suggests both the number and types of texts that students read and analyze. Students then write about these texts either to express an opinion/make an argument or to inform/explain. They may also use these texts as models or triggers for crafting imaginative narratives or narrative descriptions.  In addition, a research task appears in each module.
[bookmark: _ftnref1]As indicated by the bar that stretches underneath the chart, the skills of reading, writing, and research rest on a fundamental skill set that includes citing evidence, analyzing content, using correct grammar, acquiring and applying vocabulary, conducting discussions, and reporting findings.[1]
The chart is meant to illustrate and provide context for the standards but not replace the standards themselves. 
The Model Content Frameworks permit educators the flexibility to shape the content within the modules in any way that suit their desired purposes and even re-order the modules themselves. Because the knowledge and skills embedded across the four modules address all the standards for a given grade level, the order in which the four modules may be used is not critical. What changes from module to module is the focus and emphasis on the types of texts read and written about; what remains constant across all four modules is the cultivation of students’ literacy skills in preparation for college and career readiness as well as the future PARCC assessments.[2]

Section 3: Key Terms and Concepts for the Model Curriculum Content Framework Chart: (found in online grade level document)
This section explains the elements that appear within the Model Content Framework Chart. These elements not only play a key role within the standards but also reflect critical emphases that will be addressed within the PARCC Assessment System. 
· Reading complex texts: The Model Content Framework highlights the importance of focusing on the close, sustained analysis of complex text. A significant body of research links the close reading of complex text, whether the student struggles or is advanced, to significant gains in reading proficiency and finds close reading to be a key component of college and career readiness.
Each module suggests the educator select a minimum number of grade-level appropriate short texts of sufficient complexity for close, analytic reading as well as one extended text.  Texts should be related in a number of ways:
· Conceptually or topically alike
· Written by the same author
· Written in the same genre
· Display similar text structures or styles.
The goal is to build student knowledge and deepen understanding of the topic/theme of the extended text. In lower grades, select complex texts to read across disciplines. In upper grades, content-area teachers are encouraged to consider how best to implement informational reading across the disciplines. Likewise, English teachers at the secondary level should increase the use of literary nonfiction in their courses.
· Writing to texts:  Students must develop the ability to write effectively and proficiently. The Model Content Frameworks showcase a variety of writing types. Routine writing supports research that students need to learn to present important information in an organized piece of writing to deepen understanding of a text. Suggestions include taking notes, annotating, answering questions about a text, or crafting a summary or an extended response regarding what they have read. Students improve both their reading comprehension and their writing skills when writing in response to texts.
Also more formal, structured analytic writing that advances an argument or explains an idea is also required. The students respond in class to high-quality, text-dependent prompts about what they have read by framing an opinion, a debate, or informing the reader about what they have learned through writing. Rigorous text-dependent questions require students to demonstrate that they can follow the details of what is explicitly stated and make valid claims and inferences that align with the evidence in the text. 
Narrative writing takes two paths in the standards and also with the PARCC Assessment System:
· The narrative story – a story created about a real or an imagined situation or character uses time as its deep structure. Subgenres include: creative fiction, memoirs, anecdotes, biographies, and autobiographies.
· The narrative description- creates a vivid impression of a person, phenomenon, event, or procedure under study. This type of writing is often experienced by intermediate, middle school or high school students.
Writing needs to be held to time constraints as well as engaging in longer writing projects that last several days (including requiring students to make revisions to strengthen a piece of writing.)

· Research project: The focus on mini research shows the deep connection research has to building and integrating knowledge while developing expertise on various topics. If possible, research should connect to texts selected for close readings, requiring students to closely read, compare, and synthesize ideas across multiple texts. Educators can also ask students to extend their analytical writing on a text or texts by gathering additional information as part of the research project.

· Reading and writing in each module: This section of the model explains the knowledge and skills that connect to and support the standards related to reading, writing, and research. This section emphasizes the critical role of building content knowledge by learning and using new vocabulary, sharing information through formal and informal discussions, and reporting findings through multiple formats. Each of these skills is essential when reading and writing about texts. In addition, students in K-5 are additionally required to develop foundational reading skills. The following areas are embedded within the reading and writing focus:
· Cite evidence analyze content
· Understand and apply grammar
· Understand and apply vocabulary
· Conduct discussions and report findings

· Foundational reading skills: The expectation is that students in Grades K-5 will acquire and develop an understanding of phonemic awareness, phonics and word analysis skills as well as build their fluency through independent reading, small group reading, and opportunities to analyze closely how the syntax and meaning of the text influence expression and phrasing.
Section 4: Writing and Speaking and Listening Standards Progression Chart
Two standards progressions charts are provided to each grade level within the Model Content Framework: a writing standards progression chart and a speaking and listening progression chart. The charts trace the changes to the standards between the previous and the current grade level. The shifts are highlighted in a single standard. (See online document for details on each grade level) http://www.parcconline.org/mcf/ela/parcc-model-content-frameworks-browser
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Literacy Standards for Other Disciplines and the Model Content Frameworks: Central to the vision for literacy embedded within the standards and the Model Content Frameworks is the idea that instruction in reading, writing, speaking, listening, and language is a shared responsibility within the school building. All fields of study demand analysis of complex texts and strong oral and written communication skills using discipline-specific discourse. Educators in all disciplines bear some responsibility for ensuring the literacy of the students in their classes.
The standards for grades K-5 include expectations regarding reading, writing, speaking, listening, and language that apply to a range of subject areas, including but not limited to English Language Arts. The standards for grades 6-12 include standards for ELA and separate but closely related literacy standards for history/social studies, science, and technical subjects. The dual set of standards acknowledges the critical role that all teachers play in developing student literacy. Coordinating literacy instruction, especially in reading and writing is encouraged.
__________________________________________________________________________
(1) In grades 3-5, the charts also reference the Foundational Skills in Reading.
(2) It should be noted that while the modules above articulate a baseline of essential knowledge and skills derived from the standards, they are not intended to limit the types of texts educators may use.
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