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Governing Board of the Summit County Educational Service Center

STATEMENT OF PHILOSOPHY

The purpose of education in the schools of the County School District is to facilitate the development of the potential of each child to the fullest.  The County Office staff seeks to recognize individual differences and to engender achievement and progress, not only in basic skills, but in the ability to think independently and critically.

The County Office staff is concerned with helping young people to understand what the American way of life means; to believe in it and act democratically in their relationship with others; to develop in themselves attitudes of self-worth; to develop attitudes of respect and helpfulness toward others; to want and to be able to perform well some portion of the work of the world; to acquire knowledge and skills necessary to do this with satisfaction to themselves and society; to understand and use effective methods of framing the questions and tackling the problems that they encounter in their lives to the end that they may function politically, economically, socially, and be reliable and responsible members of a democratic society.

We recognize that it is our purpose and duty to provide leadership and to assist local school districts in developing educational programs that they deem necessary and compelling for the improvement of their schools and also to provide leadership that is alert to the best education practices of the day.

We believe that every individual possesses the capacity and will to learn.  We recognize that every learner has different abilities, needs, and interests, which affect his/her degree of learning, and realize that this necessitates a varied curriculum and a stimulating learning environment.

We believe, therefore, that as a County Board of Education and staff, it is our responsibility to develop a high quality educational service organization dedicated to providing administrative, curricular, instructional, pupil personnel, and professional development services to the schools of The Summit County School District by the most efficient and economical means possible.  These services are primarily designed to assist boards of education, administrators, teachers, and other staff members of the local school district so that they may help each student develop into his/her best self and become a socially and economically productive member of society.

Through research and development, the County Office staff will provide leadership in areas of inservice, technological developments, and current educational processes.

The Summit County Board of Education views the most important unit of school operation as the local school district and sees its function as an intermediate county district, as one that assists local districts in reaching their educational objectives.  It believes that activities of the State and County should be of a service and consultive nature; and that changes in services and methods should be made with a view to increasing the effectiveness of local districts.

The Summit County Board of Education subscribes to the principle that “functions that can provided by local districts are their responsibility and that as much service as possible should be provided by the school unit closest to the people.”  Where local districts have needs which they cannot meet or that could more effectively and economically be provided through an intermediate agent, the County should be able to:

1.) 
furnish services on a “needs” basis, short or long term,

2.)
assist in the development of or provide for “shared” services,

3.)
organize and implement programs on an area or regional basis that would benefit the local districts as well as adjoining city and exempted districts, when prudent, 

4.)
offer specialized consultive and supportive services through a shared cost basis when it is not economical for individual districts to provide their own.

The Summit County Board of Education will complement and expand the services available to local districts on a fair and equitable basis.  Flexibility, local demand, feasibility, and the lack of available services from other agencies will characterize the types of programs offered through the County Office.

The Statement of Philosophy of this County School District shall be a living document which reflects the contribution of staff members as well as the attitude and direction of the Board of Education.

Reference:
A.C.  3301-31-02;

A.C.  3301-35-01:

A.C.  3301-37-01

Adopted:
May 4, 1988
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EDUCATIONAL OUTCOME GOALS

As a base against which to assess school needs and set objectives for the educational program, the Board of Education adopts the following educational outcome goals for every pupil in this district:

1) to acquire basic skills in obtaining information, solving problems, thinking critically, and communicating effectively,

2) to acquire a stock of basic information concerning the principles of the physical, biological and social sciences, the historical record of human achievements and failures, and current social issues,

3) to become an effective and responsible contributor to the decision-making processes of the political and other institutions of the community, state, country, and world,

4) to acquire the knowledge, skills and understanding that permit pupils to play a satisfying and responsible role as both producer and consumer,

5) to acquire the knowledge, habits, and attitudes that promote personal and public health, both physical and mental,

6) to acquire an understanding of ethical principles and the ability to apply them to his/her own life,

7) to develop an understanding of his/her own worth, abilities, potentialities, and limitations,

8) to learn to enjoy the process of learning and to acquire the skills necessary for a lifetime of continuous learning and adaptation to change.

Adopted:
May 4, 1988
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PHILOSOPHY OF HEALTH AND PHYSICAL EDUCATION INSTRUCTION

The following COMPETENCIES, or applications of skills and knowledge, have been defined for the Ohio Competency-Based Program for Health and Physical Education.  

These competencies are:

· Defining questions, making decisions, and setting goals related to health and physical education challenges;
· Accessing, evaluating, and using information, products, and services related to health and fitness;

· Developing, evaluating, and refining health and psychomotor knowledge and skills; and

· Reassessing, communicating, reframing questions; and advocating for health and fitness.

Eight CONTENT AREAS have been identified for this competency-based model for Health and Physical Education.  They are as follows:

· Nutrition

· Alcohol, Tobacco, and Other Drugs

· Growth and Development

· Disease Prevention and Control

· Conflict Management and Injury Prevention and Control

· Total Fitness

· Motor Skills Development and Movement

· Lifetime Sport and Leisure Skill Development

In addition, content area strands are identified that further defines focus areas that may be addressed within each content area.

For Example:

The NUTRITION CONTENT AREA INCLUDES THE FOLLOWING STRANDS:


Recognize the relationship between food and health


Examine various dimensions of food acceptance

Extend knowledge and skills relating to food preparation

Develop and use consumer skills

Examine various dimensions of food and culture

The nutrition content area provides learners with developmentally appropriate skills from Pre-K through Grade 12 for making healthy choices in food consumption, limiting foods which could be less nutritious, eating healthy forms of foods, purchasing foods, developing skills for preparing foods in a safe and healthy manner, expanding cultural awareness through exploration of a wide range of foods, and balancing nutritional intake with exercise to maintain a healthy weight.

The ALCOHOL, TOBACCO, AND OTHER DRUGS (ATOD) content area includes the following strands:


Develop assets, life skills, and protective factors


Differentiate between legal and illegal drug use


Interpreting motivators influencing the use or non-use of ATOD


Develop prevention and intervention strategies relating to  ATOD

This content area focuses on the critical thinking and refusal behaviors which are necessary to avoid substance abuse and addictions, in addition to the development of self-esteem, learner strengths and attributes, and healthy relationships.

The GROWTH AND DEVELOPMENT content area includes the following strands:


Protect body structures and functions


Employ practices to improve personal hygiene and self-care


Apply knowledge of disease treatment and control


Care for self and others

This content area focuses on developing an understanding of the causes and transmissions of diseases and implementing health promoting behaviors to prevent the spread of communicable diseases; and assessment of personal risk factors for chronic diseases and implementation of health promoting behaviors to prevent or moderate those disease.

Strands in the CONFLICT MANAGEMENT AND INJURY PREVENTION AND CONTROL are:


Prevent unintentional injuries and utilize first aid techniques and practices


Examine various dimensions of mental and emotional health

Utilize techniques of Stress and Conflict Management

Prevent violence

This area focuses on preventing unintentional injuries by utilizing situational pre-assessment, critical thinking skills, and conflict management, whereby the majority of unintentional injuries could be avoided.  Aspects of abuse (mental, physical, and verbal) are included in the violence prevention strand. 

The TOTAL FITNESS content area includes the following strands:


Personal fitness


Cardiovascular health


Flexibility


Muscular strength and endurance

This content area focuses on acknowledging the critical importance of physical fitness, beginning with active prekindergarten learners.  For maximum impact, it will be necessary for schools to provide quality daily experiences in physical activity with a special emphasis on the components of this strand.  Although there is a crossover and integration among all content areas in this model, the TOTAL FITNESS area serves as a “bridge” between what has traditionally been included in Health Education, and what has traditionally been designated as physical education.

The FUNDAMENTAL MOTOR SKILLS AND MOVEMENT content area includes the following strands:


Examine various dimensions of body image and self concept


Demonstrate competence in locomotor skills


Demonstrate competence in manipulative skills


Manage general space

Fundamental Motor Skills and Movement are critical to establishing the solid foundation needed for competence in selected motor activities.

The Lifetime Sport and Leisure Skill Development content area includes the following strands:


Recognize the relationship between self and others

Demonstrate competence in individualized sports

Demonstrate competence in group games and team sports

Implement lifetime activities

This content area focuses on the development of a commitment to life long physical activity and the attainment of skills necessary to achieve this.
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HEALTH AND PHYSICAL EDUCATION ASSESSMENT POLICY

Assessment strategies in the competency-based health and physical education program consist of two components: ongoing classroom assessments and district-wide, grade-level assessments.  The primary goals of assessment are to guide instructional planning, make decisions about remediation and intervention, and provide information in regard to overall program planning.


An annual district-wide, grade-level assessment in grades one through eight must be administered in a standardized fashion.  The use of assessment data for instruction, evaluation, intervention, guidance, and promotion must be tailored to the needs of each school district in written guidelines.  Standardized administration means all students at each grade-level throughout the district receive the same assessment; it is scored in the same manner and is administered in an appropriate time frame.  


These assessments may be developed around all or a portion of the appropriate grade-level performance objectives as a basis for determining student success.  The proficiency tests required for students in grades four, six, ten, and twelve may very well serve to meet the district-wide, grade-level assessment required of competency-based education.  Teachers should not set aside good instruction to prepare students to take the test.  Instead, good instruction itself should be the best preparation.  


Alternative assessments designed to support instruction may be adapted to local context, locally scored, sensitive to short-term change in students’ performance, and meaningful to students. Classroom assessments may include projects, presentations, interviews, observations, student self-assessments, and portfolios of students’ work.  Assessment tasks should be designed to closely resemble real learning tasks.  In addition to formal and informal assessment by the teacher, students should be able to monitor their own understanding, use the strategies to make questions comprehensible, evaluate the relevance of accessible knowledge, and verify their own conclusions.  
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INTERVENTION SERVICES


Individual students may need remediation, reinforcement, or extended learning situations to assist them with specific performance objectives.  As a result, two important assumptions need to be remembered: 1) intervention must always be tied to assessment, and 2) intervention is a shared responsibility.  Assessment may be formal or informal, but it should always indicate to teachers whether intervention is necessary.  This does not mean that a single assessment will necessarily indicate the need for intervention, nor will a single assessment indicate the type of intervention that should be provided.  Rather, intervention programs need to be based on the full range of assessments that are included in a district's competency-based education program.  


Intervention is a shared responsibility.  In the broadest sense, intervention is the responsibility of all individuals who care about student achievement.  Ideally, these structures involve students, teachers, parents, and building/district administrators.  Minimally, intervention should be structured through three successive levels – the classroom, the building, and the district.  At the core of classroom intervention is effective instruction aimed at each student.  In general, this requires that instruction be focused as much upon the process of learning as upon what is learned.  

Classroom Level Instruction


The primary responsibility for providing intervention, nevertheless, rests with the classroom teacher.  The teacher must identify the need for intervention, design the instructional form it will take, and implement the action.  Intervention in the classroom can take place during a lesson, after a lesson, at the end of a unit, or at the end (or beginning) of a grade level.  However, the most effective intervention point occurs during the initial instruction.


There are many instruction/intervention patterns, and four of the most commonly observed patterns are characterized by 1) whole-group instruction, followed by remediation or extension for individual students, 2) whole-group instruction followed by collaborative group work, 3) group problem-solving strategies, and 4) one-to-one teacher-student interaction.

Building Level Intervention

When the intervention strategies provided in the classroom are not sufficient to meet the needs of an individual student, it is sometimes necessary to provide alternatives.  These alternatives may include interclass grouping, the establishment of a resource or intervention room, tutorial programs, and a formal intervention assistance team established at the building level.

District Level Intervention


Students who continue to have needs for involvement in classroom and building level intervention programs need to be placed in district programs.  These programs might include a highly individualized summer school program, a before- or after-school program during the regular school year, and in the case of secondary school students, a required remedial academic course or post-secondary enrollment option.
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INTERVENTION SERVICES MODEL

	Level
	Resources
	Records
	Activities

	CLASSROOM

Intraclass grouping

Alternative instruction

· Distance learning

· Field trips

· Guest speakers
	Courses of study, performance objectives, appropriate instructional material
	Records may include any/all of the following : 

· Student progress documentation

· Individual and group projects

· Student folder/portfolio records of performances mastered and intervention.
	1. Adjust instruction to learning styles

2. Modify materials

3. Personalize instruction

4. Use direct teaching

5. Use cooperative learning

6. Use learning contracts/teacher-student goal setting

	BUILDING
	
	
	7. Use diagnostic/prescriptive teaching

	Interclass grouping

Resource/intervention room

Tutorial program

Intervention assistance team


	Student folder/portfolio, course of study, performance objectives, appropriate instruction materials

Student folder/portfolio, course of study, performance objectives, appropriate instructional materials

Performance objectives, appropriate instructional materials


	Continue to update student folder, including evidence of student work

Continue to update student folder

Complete record of intervention effort given to professional overseeing tutoring for recording in student folder.

Update student folder and document intervention plan decided upon by the team


	8. Conduct student conferences

9. Provide time in resource room

10. Develop instructional plan with student

11. Provide independent activities coded to specific objectives

12. Use flexible grouping

13. Provide tutoring

a. Peer tutoring

b. Volunteer tutoring

c. Parent tutoring

d. Cross-age tutoring

e. Cross-grade tutoring

14. Use outside resource personnel/speakers

15. Involve parents in the intervention and implementation plan

16. Use diagnostic self-report

17. Conduct personal interview

	DISTRICTS
	
	
	

	Summer school

Extended learning situations

Post Secondary options

In-term extra hours programs (with teachers)

Required remedial academic course
	Courses of study, student folders/portfolio, performance objectives, appropriate instructional materials

Performance objectives not mastered, appropriate instructional materials

Courses of study, student folder, performance objectives, appropriate instructional materials
	Provide a list of performance objectives mastered and evidence of growth to professional responsible for recording student progress

Program/institution documentation

Student folder/portfolio

Update student folder
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