3rd Grade:  Communities 
Suggested Units and Pacing Guide 2013-14 

         

Unit 1:  Frontload Foundational Concepts for the Year


15+ Days

End by (district date)
The focus for the year is the concept of CHANGE in their community from past to present.  The first eleven lessons from the SCESC Pilot Series establishes the three major thinking skills, introduce the CHANGE and  problem solving organizers, as well as lesson on “Changes in My Life” through On This Spot by Susan Goodman.  Note:  Mastery of the Problem Solving Steps is now required at third grade.  
Unit 2:  Problem Solving that Promotes the Common Good

10+ Days 

End by (district date)

The focus will be on citizenship traits that will support our classroom and community to work effectively for the common good.  This includes the developing of the Problem Solving Process. CS: 9-10
  Big Idea:  Choices have present and future consequences.  
Unit 3:  Introduction to the Nine Characteristics of a Community 
15+ Days

End by 1st Quarter
The focus will developing background experiences and practice with the nine characteristics from CS: 2-3.  Big Idea:  Communities change over time.
Unit 4:  Geography







25-30 Days

End by (district date)
Students interpret physical features and show the interrelationship human activity such as businesses and recreation.  Students will apply the Problem Solving Steps to human modifications to the environment, as well as, the impact of transportation and communication on   moving people, products, and ideas.    Identify Patterns and Relationships related to geography.  Big Idea:  Where we live influences how we live.  CS: 4-8


 
Unit 5:  Government







25-30 Days

End by (district date)

Students understand that our local government provides order, maintains stability and promotes the general good of our citizens. Students will apply the Problem Solving Steps related to government.   Big Idea:  Rules are to protect the rights of people.  CS: 9-13
Unit 6:  Our Economic Decisions:  Positive or Negative 

25-30 Days

End by (district date)
Students learn economic reasoning skills to make informed choices and to identify how the local markets and consumers and producers are organized.  Students will apply the Problem Solving Steps and identify Patterns and Relationships related to making economic decisions.    Big Idea:  Choices have positive and negative consequences.   CS: 14-20
Unit 7:  Our Community:  Past and Present 



40+ Days  

End by 4th Quarter
Student will apply all of the previous Content Statements to by using materials to identify and analyze significant events which result in changes in our community.  Students will obtain information about local history from artifacts and documents. They will record their information including the development of time lines and graphs.    Students will apply the Problem Solving Steps and identify Patterns and Relationships related to local historical events.  Big Idea:  Communities change over time.  CS: 1-8 and 14-20
3rd Grade Pacing Guide Suggestions 

The previous Summit County ESC Enhanced Model Curriculum has been expanded to include a Pacing Guide.  
Pacing Guide – Teacher Information



Pages 2-3
· This shows the sequence of the four grading periods by:

· Content Statement Number
· Content Topic 

· Concepts / Notations 

· SLO statement (sample when available)


Page 4
Third Grade Social Studies Pacing Guide Suggestions
Pages 5-6
· The chart is divided into seven units with each containing the specific content statements.. 

· The specific content statements are labeled according to the required level of the assessment:

· I = Introduce the concept
· D = Develop the concept
· M = Mastery of the concept
· MM = Maintain Mastery

· The chart shows, for example, the unit in which the content statement is developed and the unit where mastery is required to align with the Expectations for Learning. 

Elaboration of the Content Statement concepts is defined for these four categories within the unit assessments:
· Introduce:  Students hear and experience the terms/concepts within the unit at the "awareness level."  It is REQUIRED that the terms and concepts be discussed in context of the assigned unit.  Modeling the terms/concepts is essential.
These statements are NOT on the unit assessment, but they could be on a homework assignment at a definition or basic level.

· Develop:  Students will begin to interact with the term/concept at the "recall and comprehension level."   These are on the assessment but primarily at a lower level of understanding.  (define – match, categorize, etc.)

· Mastery:  Students are to have understanding at the highest level designated by the Expectation for Learning.  These Content Statements MUST be on the unit assessment.
· Maintain Mastery: Students will continually apply the term/concept in future units; these can also be on the assessments.  
Content Statements and Concepts will usually be applied in more than one unit.
Pages 5-6
· The Unit Pacing Guide will indicate the progression across the units as they apply.  Not every content statement will start at the introduction level. 
· It is essential that you read the entire version in the Model Curriculum:  Content Statement – Content Elaboration and Expectations for Learning.   The wording for each of the Content Statements is modified to convey a major concept for the unit.  Page 7
Each original Model Curriculum Content Statement page is immediately followed by a NEW page(s) which includes:   

· Vocabulary  Suggestions

· I Can Statements – Learning Targets:  
· In many cases these are scaffold from the basic level to the required level in the Expectation for Learning.  
· The wording is a blend of required phrases for teachers to see the sequential development.  

· Some adjustments may be needed for students to use.  CAUTION:  Do not become to simplest with the required wording of the concept. 

· Resources:  Informational Text for Social Studies and ELA  (when available)

· District Resources to be completed by each district’s planning team.

· Fictional and Informational Text

· The 29 Social Studies Pilot Districts have access to the SCESC lessons.  Check with your curriculum director to see if your district participated.  
Gradual Release of Responsibility:  Sequence Pattern
Page 8
Suggested SLO Development

· The pre-SLO test in the early fall does NOT require sample questions for every Content Statement. Rather you are to select an anticipated one or two Content Statement(s) that students have previously shown difficulty achieving and develop an on-going plan to strengthen the students’ level of mastery through several units.  In early April, a final SLO assessment will be given for students to independently show their level of mastery.  
· SLO Content Statement 10 contains major targets of individuals participating in their community and citizenship traits.  At the start of the year, the community would be the classroom and later expanded into your individual community. 

The most significant statement in the model is the problem-solving process that is to be mastery in 3rd grade.  There are so many timely decisions to be made at the start of the school year; it is logical for students to begin experiencing how to make these decisions before examining community decisions.  This Content Statement will apply throughout the year.  

· Individuals participate effectively in the (classroom) community when they exhibit citizenship traits such as:

· Civility;

· Respect for the rights and dignity of each person;

· Volunteerism;

· Compromise;

· Compassion;

· Persistence in achieving goals; and

· Civic-mindedness.

· The problem-solving process involves:    [Mastery level is now required.]  

· Identifying the problem;               

· Gathering information;

· Listing and considering options;

· Considering advantages and disadvantages of options; and

· Choosing and implementing a solution.

· SLO Content Statement 3 establishes the entire pattern and relationships for the 3rd grade focus for the year.  The nine characteristics of a community are directly linked to the use of primary sources in Content Statement 2. 
· The characteristics of a community will become the characteristics of a civilization and are imperative for scaffold requirements for grades 5-7.  
DRAFT 3rd Grade Social Studies Pacing Guide and Suggested Units

	1

Frontload
Observation
Foundations 


	2

Problem Solving
that Promotes

Common Good
	3

Intro: Nine Characteristics of a Community
	4

Geography


	5

Government 

and Citizenship


	6

Our Economic Decisions

Positive/Negative
	7 

Our Community

Past & Present

	3+ weeks
	2+ Weeks
	3+ Weeks
	5-6 Weeks
	5-6 Weeks
	5-6 Weeks
	8+ Weeks

	CS: 10 Problem (I) Solving Process + Citizenship Traits
SLO
	CS: 10 Problem Solving Process+ Citizenship Traits
(D)
	CS: 10 Problem Solving Process+ Citizenship Traits
(D)
	CS: 10 Problem Solving Process + Citizenship Traits
(D)
	CS: 10 Problem Solving Process + Citizenship Traits
M
	CS: 10 Problem Solving Process +         Citizenship Traits
MM
	CS: 10 Problem Solving Process + Citizenship Traits
MM

	CS: 3 Communities Change over time
(I)

SLO
	CS: 3 Communities Change over time

(D)


	CS: 3 Communities Change over time
architecture 

(D)


	CS: 3 Communities Change over time- physical features/  transportation M
	CS: 3 Communities Change over time government/

education M
	CS: 3 Communities Change over time
businesses/

employment M
	CS: 3 Communities Change over time
All 9 characteristics
M

	CS: 2 Primary Sources (I)
	
	CS: 2 Primary Sources (D)
	CS: 2 Primary Sources (D)
	
	CS: 2 Primary Sources (D)
	CS: 2 Primary Sources  M

	CS: 1 Timelines

(I)
	CS: 1 Timelines

(D)
	CS: 1 Timelines

(D)
	CS: 1 Timelines

M
	
	
	CS: 1 Timelines

MM

	Observation Skills

CHANGE organizer


	
	
	CS: 4 Physical – Political Geography
M
	
	
	CS: 4 Physical – Political Geography
MM

	29 Pilot Districts:  Use Lessons 1-11 from Change and How to Compare Then and Now


	
	
	CS: 5 Daily Life Impact of Geo. 
M
	
	
	CS: 5 Daily Life Impact of Geo. 

MM

	
	
	
	CS: 6 Human Modifications M
	
	
	CS: 6 Human Modifications MM

	
	CS: 9  Social – Political              (D)

Responsibilities  
	CS: 9  Social – Political              (D)    Responsibilities  
	CS: 7 Transportation + Communication M
	CS: 9  Social – Political             M
Responsibilities
	
	CS: 7             MM         Transportation + Communication 

	(I) = Introduce the concept

(D)= Develop the concept

M = Mastery of the concept

MM = Maintain mastery of the concept
	
	
	
	CS: 11 Laws affect behavior M
	
	CS: 8 Cultural Groups  M

	
	
	
	
	CS: 12 Government Makes/Enforces Laws M
	
	

	
	
	
	
	CS 13:  Local government types 

M
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	2

Problem Solving
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Common Good
	3

Intro: Nine Characteristics of a Community
	4

Geography


	5

Government 

and Citizenship
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Our Economic Decisions

Positive/Negative
	7 

Our Community

Past & Present

	3 weeks
	2+ Weeks
	3+ Weeks
	5-6 Weeks
	5-6 Weeks
	5-6 Weeks
	8+ Weeks

	
	
	
	
	
	CS: 14 line graph (D)
	CS: 14 line graph M

	
	
	
	
	
	CS: 15 Positive/Negative

Consequences  
M
	CS: 15 Positive/Negative

Consequences  MM

	
	
	
	
	
	CS: 16 Scarcity
M
	CS: 16 Scarcity MM

	
	
	
	
	
	CS: 17 Consumer/ Producer 
M
	CS: 17 Consumer/ Producer 
MM

	
	
	
	
	
	CS: 18 Markets 
M
	CS: 18 Markets MM

	
	
	
	
	
	CS: 19 Personal Econ Decision 
(D)
	CS: 19 Personal Econ Decision 
M

	
	
	
	
	
	CS: 20 Personal Finance – budget (D)
	CS: 20 Personal Finance – budget M


Note:  CS 10 and 3 are universal concepts that apply to every unit.  These can be used as significant SLO targets for the year.

The Content Statements are broad concepts.  It is imperative to read and study the Content Elaborations for the details. 

3rd Grade Content Statement:  Condensed Summary
	HIST
	

	1
	Timelines: years – decades – centuries

	2
	Primary sources:  artifacts – maps – photos 

	3         SLO
	Communities change:  9 characteristics

	GEO
	

	4
	Physical- political features – cardinal directions

	5
	Daily life influences: agriculture – industry – natural resources

	6
	Human modifications  - environment 

	7
	Transportation – communication: move people – products – ideas 

	8
	Diverse cultural groups practices: artistic religion – lang. – food

	GOV
	

	9
	Social / political responsibilities: respect –  taxes –  voting –  obey laws

	10       SLO
	Problem Solving – citizenship traits – making the community better

	11
	Laws affect behavior – benefits of having laws

	12
	Government: make and enforce laws

	13
	Local government:  4 types

	ECO
	

	14
	Line graph: x-axis – y-axis – construct

	15
	Positive – negative economic consequences

	16
	Scarcity: opportunity cost

	17
	Consumers – producers – goods – services 

	18
	Market – buyers – sellers – local community 

	19
	Personal economic decisions:  cost – benefits 

	20
	Personal finance:  budget 


SLO = Suggested Options

Gradual Release of Responsibility 
Sequence Pattern
· Model:  Teacher Does It!  Teacher Models the Think-Aloud

· The teacher models the thinking that is taking place in his/her mind to solve the problem or task.

· There is a need to verbalize the mental conversation that you are having.

· Share any struggles that you are trying to use to solve the problem.

· We Do It! Teacher + Students

· The teacher works with students to solve the problem or task as a whole class.  
· Require students to verbalize the mental conversation that he/she is having. 
· Partners Do It!  Student + Student 

· Place students with a partner or small 3-4 member team to solve the problem or task.

· Require students to verbalize the mental conversation that each is having.
· Listen closely to the groups to identify flawed thinking to be shared with the entire class. 
· I Do It!  An Independent Student’s Performance

· This independent step could be used as a dress rehearsal – formative assessment to identify students who are still In-Progress and need additional support.
· Eventually this step is required for the Summative Assessment. 
1st Grading Period
Unit 1:  Frontload – Observation 




3+ Weeks
CS 2. Change over time can be shown with artifacts, maps and photographs.

· This will be support the focus for the entire year as it links to the SLO Content Statement 3.  
· In Kindergarten and 1st grade students are to have obtained mastery of the observing steps as preparation for mastery of the comparing skill.

· Comparing Skills are essential.

· to consider or describe as similar, equal, alike
· the essential process for sequencing and classifying.
· Comparing Steps must be taught.  [Poster]
· The WHY?   This establishes the foundation for gathering data for each of the four strands for the year to demonstrate understanding of change:  Past and Present, Near and Far.   
· Begin by teaching students how to be a “Picture Detective.” 

· Use the Analyze a Photograph graphic organizer and gradually shifts through the various stages.  

· Model:  Teacher Does It!  Teacher Models the Think-Alouds

· Project the picture to the class.

· Use a large poster board to emphasize a section. 

· Use a familiar place such as an early community fire station or park picture.   
· We Do It! Teacher + Students

· Project the picture to the class.

· Use a large poster board to emphasize a section. 

· Use a second fire station or park picture.  
Unit 1:  Frontload – Observation – continued
· Partners Do It!  Student + Student 

· Distribute another fire station or park picture for the partners to observe closely.

· Discuss the results.  

· I Do It! Independent Student’s Performance
· The WHY? This pictorial format will permit students to focus on the essential thinking process and avoid getting lost in new content and reading skills.

· Model the lesson using the comparing poster and the problem solving organizer based on pictorials. It could involve changes such as communication, transportation, etc.  Then shift to a fiction story that students have previously read and discussed the comparing process with the class. 

· Continue the practicing the comparing steps to increase students’ familiarity with the process by using other informational photographs, artifacts and then text. 

· These experiences frontload the entire year as students compare their community closely from  the “Past to Present” and “Near and Far.”  

Note:  Continue the entire year applying these steps for comparing and problem solving.  
For the 29 district in the Pilot Series, the steps are located in the SCESC folder:  Comparing – Problem Solving Steps.   
Application of the Skills

· Use Lessons 1-11 from 02 History-Content States 2-3 Then and Now
· Additional lessons are provided for architecture, technology, etc. 
Unit 2:  Problem Solving that Promotes the Common Good
2+ Weeks
· Introduce the problem solving steps with simple and familiar daily decisions that students make such as it is raining and we cannot go out for recess.  See posters and graphic organizers.

· Expand the application of the process to fictional literature stories that always have a series of problems to be solved.

· Gradually increase the complexity of the application of students with guided modeling until mastery is achieved in Unit 5.
Changes to the Pacing Guide
	Content Statement
	Page
	Update or Change
	Date

	
	2, 5, 6
	Added: “D” development - was changed to red
	8-15-15

	
	
	
	


Theme:  Communities – Past and Present, Near and Far.  The local community serves as the focal point for third grade as students begin to understand how their communities have changed over time and to make comparisons with communities in other places.  The study of local history comes alive through the use of artifacts and documents.  They also learn how communities are governed and how the local economy is organized.  
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